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Abstract

Based on the results & needs anzlvsis carried out among | the former \ltden. of the
Technical University o Budape\ a project based Busir English course has been de-
igned and impl91 ented by the stafl of the English Departmnnt The paper discusses the
rationale behind project work as well as the process of practical course design. It also
describes & case study — the implementation of a project. which proved to be motivating
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and rewarding both for the students and the teacher.
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1. Background

Th English Department at the Technical University of Budapest is respon-
sible for the EFL (English as a Foreign Language) education of over 3000
ndergraduate and PhD students each term.

Apart from General English courses, which prepare the students for
an exam prerequisite for a degree, a wide range of ESP (English for Specific
Purposes) courses are also offered, such as:

e General Technical English

Subject Specific courses

Cross Cultural Studies
Communication Skills Development

©

@

@

o Business English - being the youngest of the courses.

The question may arise: why do engineers need a Business English
course? The answer lies in the changed economic and social conditions in
Hungary.

Economic changes have had a radical impact on the labour market for
the past few years.
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Namely, due to the advance in technology the traditional engineering
profile has considerably changed, which means that within a company an
engineer is often required to do jobs that need not onlv engineering but
linguistic and interpersonal skills as well.
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Engineering graduates will be expected to use English a
language’ (ROBINSON, 1991) and this may be the first time that our student
have realised that English is a bridge between cultures and not being aware

£ PN . M . PR . M ot - 4y " ~ . s - -
of cultural differences can have disasterous efiects on business. It also means

—

that stress must be laid on the cross cultural aspects of business life as wel
raising the students’ cultural awareness.

Since the demands towards language teaching have changed there was
an urgent need to revise our course policv. That was the reason why we
introduced a new Busine e

for engineering students.

The aim o
in business
being ident:

ed on the

Fach course desig

some .

analyse > Te
above and published by CILT in 1994.
Based on the analysis of the questicnuzire supplemented with the re-

1s taxonomy makes up the menu

vhen deciding on the course content.
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However, there is another important field of needs, which must be
explored - the perceived needs of the students in the class, which may or
may not tally with the real ones.

It is advisable to complement the preliminary questionnaire with infor-
survey, which is done at the beginning of each course.

compare the perceived needs pre- experlence students
real needs of engineers working in all walks of life

‘mll probably give us a reliable student proﬁle
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g, it is also cost-effective ~ to be business-
the teacher and the students from the frustration

and phone,

nature, papers, reports:
1Is, technical literature, letters:

presentations. taking part in meetin

giving and receiving informartion. making suggestions, making apologies, etc.

2.4. Situations/Topics:

product presentations, receiving visitors,
meetings, negotiations, travelling abroad, ete.

It is the teacher’s responsibility and task to make a coheswve, meaningful
entity of the elements listed above in a meaningful, satisfying and rewarding
way.  Although as DuBIN and OHLSTAIN point it out rightfully in their
book Courte Design’ (1986): "vou have to design courses without having
been propel Iy trained i )

ified the HOW TO
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2.5. Step 2: How?

¢

2.5.1. The Learning Process

oo

t is not by chance that the term ‘learning process’ and not ‘teaching process’
s used here because it is the student who should be in the focus of the entire
process and not the teacher.

.
N

When considering the ways of how to process the content of the course
again several constraints should be taken into account:

73}

— available time — class size - available materials - learning strategies.
Available time : two hours per week for 13 weeks.
Class size: usually big classes with twenty or more students.
Available materials: the coursebooks on the market do not seem to
be fully adequate for our purposes, since they assume more teaching hours

than we have. while they are not very motivating either. They woul
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resource materials. n our point of view focussing on

certain aspects of business life are more p1actlca1
or a teacher
Engineering students

O
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bty

Learning strategies : It is uphill work and very

to go against the learning strategies of the students.

are u\ed to em] i1 their profe ssmﬂal hm

mal. hands-on work expe
1.

bx LOlnﬁﬁ is is the teacher

]

T
hand, and wudm ts did not find them very motivating, on t
the aim of each learning process is to acquire as much as possi 1
content of the course so I turned to mnemonic Lechmqu s. Different kinds o
mnemonic techniques show that you v

i1l memorise things much easier and
much more efficiently if you use association tec l 1nigues a'ld work on materials
of vour own. That is. active involvement and assoclation are keyvwords in
remembering things in the long run and long term projects exploit just these
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wo keywords.

Advantages of project work:

It unites and synthesizes the small steps. microtasks into a new mean-

l entitv throughout a whole term. It gives us opportunity to exploit
1

¢ of tasks - role pla"" sim LLlaL.OI-S. case studies all strung

rati .
The hasic a project is like this
G /PRODUCING - OUTPUT
2.5.2. INPUT
hoth linguistic and content relevant to the

means hoth language and content processing. It is done by the students and

by the teacher. Here we have a whole detailed

~ notions: space, time
- situations: meetings, receiving visitors
tructures,topics to be covered.

it

During processing the students are creating new materials, developing
materials of their own. While processing the input there is much space for
adapting and changing the course . It is very important to have a mid-term
evaluation : it gives an opportunity to change the way the course is going
and it also gives feedback both to the teacher and the students of how the
course is dP elopin

2.5.4. OUTPUT

The output is usually both oral and written and is assessable all through
the course. It is not just one written piece or a single presentation but a
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folder full of the students own materials that they can refer back.

The role of the teacher: In developing a project the teacher’s role is
different from the traditional teacher centred classroom role: the teacher
s rather a partuner. a moderator, coordinator oi the learning process. The
teacher must be flexible enough to be able to provide new marerials, promote
group interaction, facilitate the constructive classroom atmosphere, help
out with grammar and lexis. Teacher control will be les

obvious, more
remote and subtle. Another important issue here is whether the teacher

should know all the intricacies of business. [ would sav not necessarily.
You need not be a trained businessman ir is enough to have the attitude
of an ‘educared layman’ Stevens suggests (STEVENS, 1038}, We are there

not to teach business especially not from an authoritative standpoint but to
help them develop their linguistic skills in a workplace e

ironment. It is
vou concenirate on things that the students probably have

much better if
not learned in their
but 1t {vi
idea of

specialist

vou are both novices
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Complexity - s-,udﬂ s

resources _uclv din

course ;
Wltl_o T the ~tuden s being aware of it.

Systematic thinking — to think in the framework of a project also de-
velops the students’ systematic thinking, planning ahead. seeing options.
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3. Implementation of the Project : A Case Study
A Business English Course for 4th/5th Year Students at the
Technical University of Budapest

In this part of the paper it will be discussed how a course was realised.
tudents were J_» and 5th vear students from different faculties inciuding
<=1ectn al. mechanical, transport and civil engineers. The first session 1s
crucially decizsive for the future of the project. because it creates rapport
between the students and the teacher. First there is a short introduction:
in pair-work they get to know each other then report back to the class. Then
lon of what thev expect of the course. Next
they fill in a short questionnaire which I can run through right on the spot
to get a general impression of their expectations and see whether theyv do or
don’t tally with the preliminarily compiled menu I can offer to them. When

17

.= .
we have a short informal discu

they have told me what thev want to do in the next few weeks n"s my turn
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to give them options that I can provide them with. We negotiate first of all
the contents of the course from the menu-what they feel we should include
in our course. then the how,. the framework of the course. If they choose the
option of using a single coursebook and going methodically through from
cover to cover, then this is the end of project work with that group. But
I must say this is very rarely the case. Usually they opt for the project
framework which sounds more challenging and promising.

To help them make up their mind [ also give them handouts with
the detailed project outline so that thev could see themselves what project
work is about. Project work as I mentioned earlier is not unfamiliar for
them because they need to do projects in their strictly taken professional
life as well. They are also invited to contribute their ideas. which we will
consider. Specimen copie
to them to whet their a

The whole sessi
decision making pro

of the previous term’s project work are also given

first session and compare it later with more structured meetings when thex
have already acquired some meeting skills and discussion techniques. It is
also txeful to see how uuch Lhe'\' ha progressed since the fi 18
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use the phone, what kinds of busine
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Step by step the pIOJect develops: sometimes the students will go off
the track but with gentle pressure we usually get back to the point.

To develop heu own materials I provide the input materials and also
ask them to bring authentic materials to class. which we copy and hand out
to all participanrs,

4, Conclusions

Drawing on the experience of running projecr based Business courses now
for 4 vears I must agree with BLOOR and ST. JoHN (1988) that project
activities are directly relevant both to the target and the students perceived
needs and they also provide an excellent opportunity for process oriented
lﬂnonaﬂe learning. Also there is a general consensus in the hxerafure of

sk based work iz enj O\db](’ and actively engages the students

ists and as hum
th

of the
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results of task based work.
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