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e more 1 dealt with the topic, the more aware I became of the necessity that
snted to fulfil our task - to bring about good resulis in a relatively short time -
e should build into our in-service teacher development programme this - for us new -
aspeci of lanzuage teaching.

With the appearance of genuine multilingual/multicultural classes, the need for
teacher developed materials to be used in such groups and for further studies in this field
became more and more demanding.

I'strongly believe that teachers involved in this work have to know how culture and
language relate to each other, what are the implications of the interference of the native
language with the language being studied for the teaching/learning process. The nature
of the culture shock our students experience must be understood by the teachers in order
to help the students overcome it and thus bring about better results. To overcome the
obstacles caused by the culture shock. it is essential to deal with the topic of cultural
awareness, to find ways how the teachers can assist the students in this struggle.

To achieve our educational goals, it is necessary to investigate the nature and com-
ponents of intercultural communication, to develop intercultural communication strategies
to help our students live and study in the multicultural environment of TUB.

I feel it is indispensable to explore the issues mentioned above and many others
not touched upon here if we want to help our students to the best of our abilities. 1
also believe that such studies go beyond the job as they can promote better and mutual
understanding between nations.

Keywords: different traditions and educational systems, learning (cognitive) styles, differ-
ent cultures, culture shock, cultural awareness, verbal and non-verbal aspects of commu-
nication.

The Technical University of Budapest introduced the whole range of its
engineering courses in English in 1984, a few years later courses in French,
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German and Russian. In 1993 the university founded an English language
medium secondary school. the International Secondary Grammar School.

Our (language) teachers found themselves in a situation which was
entirely different from what they were used to. In spite of the long prepara-
tion and the hard work we did to receive them. the encounter with the first
groups was rather discouraging: the textbooks in use did not seem to work,
successful teaching methods did not bring about results. In these basically
multicultural classes the students performed weakly on tests and in soclal
context.

There came students from many different countries. It was essential
to learn more about culture. culture similarities and diﬁ'ere'res, different
traditions and educational systems with special regard to the process of
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TeacherK deah ng with multilingual groups face the problem of not only

how but what. They spend a lot of time searching for a class text because

ey believe that students need and want a textbook. They usually find

at the chosen texthook does not cover what their students need and sup-

mentary materials must be found. They usually select a reading exercise

rom one book and a communicative activity from an other.

To develop their own materials based on authentic texts for a specific
teaching purpose for a specific group of students meets the demand OI' this
e

'ﬁ

teaching situation. They have students with skills developed differently to
erent extent. In addition. teacher-developed materials can provide con-
tent that is relevant, interesting and linguistically rich serving the aim bet-
ter. It 1s very important that the EFL/ESL classroom is linked with the
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real world by the teaching material.

The advantages of teacher-developed materials are clear: they are in-
teresting and valuable for the students. they allow teachers to evaluate their
students. and they allow more creative work in class. The disadvantage of
this work is that it is very time-consuming and time is what teachers usually
lack. A text must be found and activities must be designed.

Another argument against it that as they have been developed for a
specific group, they cannot be used again. This second argument is not true
as it is. Sometimes the level of the material should be adjusted. content has
to be added or deleted. A set of materials can be modified and used again.

To support the above-mentioned issues. we should consider the pres-
sure of time our students face. As CuMMINS {1980) and CoLLIER (1989)
have shown, most English language learners require 4-7 vears of language
instruction before they achieve the level in academic English of that of a
native- English-speaking student.
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rience culture shock after arriving in a foreign country, (:1.11tura11y different

from hems Actually, our students face double culture shock; the language
of their studies and the environment they will be living in.
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The anthropologist, George M. FOSTER {1962) described culture shock
in extreme terms: ‘Culture shock is a mental illness, and as is true of much
mental illness, the victim usually does not know he is afflicted. He finds that
he is ultable lepressed, and probably annoved by the lack of attention
shown him.
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analyse it. Most people see themselves
or ‘right’ and the rest of the world as

cultures with strange behaviour. It is interesting that individuals who nor-
mally recognise suﬁ - i ir own culture think that another culture
he came into cont vith is uniform.
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ade aware of himself as a cultural being
‘ultures in the world. Only then he can
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perceive other cultures as int different but not ho\tde and can try

to conform to it rm well and enjoy himself/herself.
Language is only one aspect. Other symbols. gestures, facial expres-
sions, body language must be studied to be interpreted the way it is expected
n the given culture
G. MORAIN (1986) describes the non-verbal aspects of communication

in three categories:

._.

1. Body language: comprising movement. gesture, posture, facial ex-
pression, gaze, touch and distancing:

2. Object language: signs. designs realia artifacts, clothing. personal
adornment to communicate with others;

3. Environmental language: colour lighting. architecture, space, direc-
tion, natural surroundings.

Our students should learn all the verbal and non-verbal aspects of the
culture they intend to live in to perform well and to fulfil the task for which
they have come here. Language teachers can assist their students to make
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the culture - native and new alike — an aid to language learning, to overcome
the difficulties, and to be able to take part in the ‘intercultural communi-
catlion ... the communication process (in its fullest sense) between people
of different cultural backgrounds. It may take place among individuals or
between social, political. or economic entities in different cultures, such as
government agencies, businesses, educational institutions or the media. This
includes non-verbal as well as verbal communication and the use of differ-
ing codes. linguistic or non-linguistic. Culture is viewed as having a major
influence on the communication process.” (HOOPES and PuscH, 1979).
Teacher training programmes recognise the need to provide future
teachers with background knowledge in culture and international commu-
nication as it affects the curriculum. the teaching-learning process. I feel it
essential to build it into teacher development programmes as well as to up-
date our knowledge and keep track with th€ latest development in this field.

References

Aras, E. (1994): Validation of Formal Criteria for Asse
Purposes, Reading, MA.

AL-SavED, M. \13’) '
First, ‘Second Lanauaﬂe

[3] BrisLiv, R. (1981): ‘Learning S
Washington, D. C.
CanToNi-Hary
Strategies. Reading, MA.
CorLIER, V. [19809): How Long a Synthesis of Research on Academic Achievement in
a Second Languag& TESC‘L Quar ly. Vol. 23. pp. 509-532.

ing Writing of Acadermic

i Investigation of the Writings of Arab EFL Students.

Learving Across Culture {Althen, G. ed

i+ Content-area Language Instruction: Approaches and

167 CranDaLL, ]. 2 91\ Content Area Instruction: A
and Socia NJ: Prentice Hall.
71 Cuw i sions of L

1 Age [ssue.

. R, B.{1967): the T of Comp
TESCL Ouauuiy Vol. 1 '3} p . 16.
[10] Hawari, H. (1985): Rhe Styvle in t " Arab Students. Read-

ing, MA
HorxBERGER, N. (1994} Ethn
Lexi [ {1 ')1\ Twenty-five Y
Pedagogues. TESOL OuamerlJ

[13] Mouax, B. A. (1986): Language and Content. Reading, MA.

[14] Mowuax, B. A. (1990): Ilsuegrauon of Language and Content. In Proceedings of the
First Research Symposium on Limited English Proficient Students Issues, pp. 113-160.
Washington. D. C.

{15] PeExxycoor, A. {1994): The Cultural Politics of English as an International Lan-

guage. Harlow, Essex: Longman.

ees and Cultures: Issues in Contrastive




TEACHING {ENGLISH! IN MULTICULTURAL CLASSES 133

ReD, J.(1988): The Process of Compo~1tlon Englewood Cliffs, NJ: Prentice Hall.

SCOLLON, R. - WonG ScoLron, S. (1995): Intercultural Communication. Oxford:

Blackwell.

(191 ScorT, M. S. — Tucker, G. R. (1974): Error —\na vsis and English Language
Strategies of Arab Students. Lenguage Learning. Vol. 24, 1, pp. 69-97.
SHORT, D. (1989): Adapting Materials for Conrem—bos d Language Instruction: A
rmmmg Manual. Emr/C’LL News Bulletin Vol. 13, 1

21 Shom, D.{1991): How to Integrate Language and Content Instruction: A Training
Manual, Washington, D. C.

227 SamuitH, L. E. (@d (1985): Discourse Across Culture, Hemel Hempstead: Pren-

all. THOMAS, J.(1983) Cross-Cultural Pragmatic Failure, Applied Linguistics

proN-Pavos, K. - THoMas-Ruzi

bic: Implications for the ESL W

9837 The least vou should know

ctor. TESOL Quarierly, Vol. 17,

he Culture Gap in Language

ztion of Arab Soclety, M. C.






